Abstract. The research was conducted to investigate the dynamics between emotional management skills, perceived social competence, friendship quality, social exclusion, and need to belong in adolescents. Previous studies emphasize the importance of competencies in adolescents related to emotional management skills in social and academic life as well as in the family. In this context, emotional management skills gain an importance as a feature that can help adolescents become a member of a group and meet the need to belong by positively changing the perception of the social competence of the individual, increasing social harmony, and developing meaningful and supportive friendships. Research data was obtained by applying "Emotions Management Skills Scale", "Perceived Social Competence Scale", "Friendship Quality Scale", "Social Exclusion Scale", "Need to Belong Scale" and "Personal Information Form" on 431 students (195 male, 236 female) in 9th, 10th, and 11th Grades in Kadıköy district, Istanbul province. Significant differences were found in friendship quality, perceived social competence, and emotions management with respect to gender. In addition, differences were found in investigated characteristics with respect to age, grade, academic achievement, family dynamics and, a negative relationship was found between social exclusion and emotions management skills, perceived social competence, and friendship quality.
Introduction
Each period of human development involves many different competences, struggles and opportunities [1] . Among these, adolescence is a critical period in which the neurobiological processes underlying higher cognitive functions and social and emotional behavior matures and change and development take place as individuals overcome many SHS Web of Conferences 48, 01034 (2018) https://doi.org/10.1051/shsconf/20184801034 ERPA 2018 difficulties in all areas of development [2, 3] . Adolescence is the transition period to adulthood, where the individual forms his or her identity through relationships. Definitions of what kind of a person an individual will become are shaped during adolescence [4] . The relationship of adolescents with their family and peers differentiate and prepare them for adulthood as individuals [4] . In this period, the interaction of the individual with his or her family, peers and school environment refer not only to the period of adolescence but also to a process of maturation affecting the whole life [5] . Maturing on the path to become an individual requires independence from childhood to adulthood and being able to assume the responsibilities of being an adult [6] . The adolescence period characterizes the difficulties of the transformation process from the parent-dependent identity structure of childhood to autonomous individuals, and the competences needed to overcome these difficulties and become a healthy adult [7, 8] . One of the most important emphases of the period is the dynamics of emotional-social development in the context of personality development. The literature on adolescents characterizes this period with rapidly changing emotional states over a short time period [9] . For adolescents, the changing emotional states can be regarded as a sign of development and change to gain emotional competences required throughout life, including the neurophysiological, mental, social, and complex processes of emotion [10, 11] . In other words, physical changes accompanying emotions give clues about being an "adult" depending on thought and behavior styles, maturation of inherent cognitive and emotional competences, and the process of socialization [12] . Thus, in adolescence, the change and development of emotional behaviors and gaining emotional competence is influential on not only emotions but also development of competences in all developmental areas. Although studies on academic preparations since childhood overshadow emotional and social development, the research shows that emotional-social competences are correlated with school achievement and family-peer interaction quality. Findings indicate that children with emotional and social competences have better school achievement and adaptation and less risk than children having significant emotional and social difficulties [13, 14, 15, 16] . The American School Counselors Association also emphasizes the need for a holistic approach of the social-emotional development, academic success and career preparation studies of young people in the information age we live in [17] . In addition, when the content of career preparation/readiness efforts, which have gained more importance in recent years -critical thinking/problem solving, verbal and written communication, leadership, teamwork and collaboration, professional ethics competencies, global-intercultural communication-is taken into account, it is seen that emotion management in terms of social and emotional competences and communication and interaction with other people are effective also in life after adolescence [18, 19, 20, 21] . Thus, the ability of adolescents to be aware of, express, control their emotions and adapt to their own and others' emotions will support the emotional maturation process as an individual and the maturation process in other developmental areas [22] . In this context, emotions management skills can provide a positive change in the perception of the individual's social competence, friendships and membership of a group, especially in their relationships with their peers [23] . These dynamics are even more important when one considers that a person is a social being and creates its identity through others. The skills and competences of social interactions for adolescents who turn towards their peers more than their parents during the process of gaining independence and creating an identity take the function of a mirror to get to know themselves [24, 25] . Adolescents form a definition of "social competence" related to their own social skills and performance in relation to their own and others' opinions. Social competence (competence), addressed by some specialists in conjunction with the concept of social skill, is the judgment and verdicts about the assessment of the individual's performance in tasks within the context of social interactions depending on certain criteria given by the individual himself or others -parents, teachers, SHS Web of Conferences 48, 01034 (2018) https://doi.org/10.1051/shsconf/20184801034 ERPA 2018 peer groups, etc. [26, 27] . Perhaps the most important agent of the judgments and verdicts for adolescents is their peer groups, i.e. friends. Thus, the ability of adolescents to initiate and maintain emotional and social relationships enable them to experience the thought and feeling of "being valuable and liked" as well as belonging -"being accepted" [28, 29] . In this context, a young person who is able to perceive him/herself as socially competent experiences the proofs by the status of being accepted by his/her peers, and otherwise becomes excluded or neglected [30, 31] . Being a socially accepted non-excluded person enables being perceived as socially competent, which includes characteristics such as emotions management skills, friendship in the context of effective communication skills, trustworthiness, etc. These interacting dynamics can support the healthier development and maturation of an adolescent's identity [33, 34] .
As can be seen, the level of awareness of the adolescent regarding emotional processes and his/her way of using these is one of the dynamics that influence the perception of social competence and being accepted by peers. In other words, the competency of emotions management skills, together with the need to belong to a group, can affect whether adolescents are excluded by their peers, and their status of being competent/capable individuals. The experiences related to these dynamics leave effects during adolescence, which has a critical importance for identity development, that carry their traces all the way to adulthood.
In this context, this research was conducted to examine adolescents' emotions management skills, perceived social competence, friendship quality, social exclusion, and need to belong.
Research Method
This research was based on the descriptive relational screening model.
Study Group
The study group was selected randomly and consisted of 431 students (195 male, 236 female) from 9 th , 10 th , 11
th Grades studying in public high schools in Kadıköy district, Istanbul during 2015-2016 academic year.
Data Collection Tools
For this research, institutional approval was obtained from Istanbul Governorship, Ministry of National Education Issue: 59090411-20-E.4519169 and Date: 21.04.2016. Research data was obtained by using the "Emotions Management Skills Scale" developed by Rezzan Çeçen (internal consistency coefficient of the scale was 0.83 whereas the cronbach alpha value obtained within this research) [35] , "Perceived Social Competence Scale" adapted into Turkish by Sarıçam et al. [36] , "Friendship Quality Scale" [37] , "Social Exclusion Scale" [38] , "Need to Belong Scale" [39] adapted into Turkish by Akın et al., and "Personal Information Form" developed by the researcher.
Data Analysis
The data were analyzed in SPSS computer program using t test, one-way analysis of variance and relationship techniques. Differences in social exclusion, need to belong, emotions management skills, perceived social competence and friendship quality with respect to gender were investigated by t test, whereas differences with respect to age, grade, SHS Web of Conferences 48, 01034 (2018) https://doi.org/10.1051/shsconf/20184801034 ERPA 2018 student achievement in the current academic year in which the research was carried out and the previous academic year (based on student statement), family characteristics (nuclear, extended, fragmented), number of siblings, parent educational status, parent working status were investigated by one way analysis of variance.
In addition, relationship analysis was performed to determine whether there is a relationship between these characteristics of adolescents.
Results
Results of this research are listed below.
3.1. There was a significant difference in favor of girls in terms of gender with respect to friendship quality and perceived social competence accordingly. A significant difference in favor of girls was found in the verbal expression sub-dimension of emotions management skills, whereas a significant difference in favor of boys was found in control of negative body response and anger management sub-dimensions. 3.2. Significant differences were found in terms of social exclusion, friendship quality, security, proximity, acceptance, and assistance scores with respect to the age variable. 3.4. A significant difference was found in terms of friendship quality, security, assistance, belonging and achievement scores with respect to student achievement in the current academic period.
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https://doi.org/10.1051/shsconf/20184801034 ERPA 2018 Table 3 . One-way analysis of variance (Anova) results of scales and sub-dimensions according to student achievement variable 3.5. A significant difference was found in terms of social competent scores with respect to academic achievement status in the previous academic period. Table 4 . One-way analysis of variance (Anova) results of scales and sub-dimensions according to previous academic period student achievement variable 3.6. A significant difference was found in the belonging, emotions management skills, and coping scores within emotions management skills with respect to the number of siblings. 3.10. According to the results of relationship analysis conducted to determine the relationships between scales, a negative relationship was found between social exclusion and emotions management skills, perceived social competence and friendship quality.
A positive relationship was found between friendship quality and belonging, social competence, and emotions management skills.
A positive relationship was found between belonging and social competence, whereas a negative relationship was found between belonging and emotions management skills. 
Discussion
According to the gender feature, the average scores of social competences scale perceived as "proximity, help and acceptance" dimensions of friendship quality scale and subscale were found to differ from males in favor of females. It shows that female students find the quality of friendship more positive than male students and find themselves more competent in social relations. This result is consistent with the finding that the mean scores of the "verbal self-expression" dimension from the subscales of emotion management scale differ in favor of female students. In addition, the result that the mean scores of "expression of emotions as they are" and "control of negative body response and anger management" scales differed in favor of male students from emotion management subscales also supported the finding that female students differed in their average level of friendship and perceived social competence. Considering that emotional control and friendship quality are accepted as factors influencing social competence, it is seen that the scores of females are supported by the literature [40, 41, 42] . Similarly, the results regarding other life periods as well as the literature on adolescents have supported emotional management skills and the ability of the individual to find himself or herself socially satisfactory in terms of establishing positive friendships [43] . The mean scores of "control negative body response" and "anger management" dimensions of emotions management skill subscale differ in favor of male students, indicating that male students have more positive qualities than girls in terms of these characteristics. This result makes us think that male students may also differ positively in terms of friendship and perceived social competence levels. However, no differences were found in favor of females with respect to qualifications. It is believed that it may be related to the differences in the level of expressing emotions as verbal in male and female students.
Significant differences were found in terms of social exclusion and friendship quality scores with respect to the age of the students. The total scores of friendships quality also differed between the mean scores of security, proximity, acceptance and help subscales. The average scores of the friendship quality scale and the mean scores of the three subdimensions in question differ from the adolescents aged 16 and 17 in favor of the adolescents aged 15. In other words, it is possible to state that quality of friendship relations perceived more positively by adolescents aged 15 than adolescents aged 16 and 17, and their security, proximity and acceptance feelings are more intense in friendships. This result can be supported by the literature that 15-year-old adolescents can maintain their definition of "friendship" in secondary school age and their relationship while their selfdefinition can vary depending on the psychosocial development patterns when they are at the age of 16 and 17. The stated result can be supported by the finding that the mean scores of the social exclusion scale are at the highest level in the age of 16.
According to the grades of the students, no significant difference was found in terms of the related scale scores. While there was no difference according to the grades, the difference according to the age has suggested that the age factor may be more important in the regulation of the peer relations in terms of related characteristics [44] .
In terms of student achievement during the study period, significant differences were found in terms of friendship quality and belonging scores. It was found that the averages of friendship quality scores were higher than those who defined 'very good', 'not bad', 'bad' and 'very bad' in favor of those who defined academic success as good (based on student statement). The fact that students who defined academic achievement as 'very good' had lower average scores of friendship quality ( ̅ =80.31) than those of other academic achievement categories, suggesting that these students devote less time to social connections due to academic achievement expectations. The average score of the students who see their academic achievement as 'not bad' in terms of the average score of need to belong is higher ( ̅ =32.48) than the students in the other academic achievement categories. The lowest score average ( ̅ =28.42) belongs to the students who regard their academic success as 'bad'. This suggests that the need of belonging is more in the students who see themselves in the average. The fact that students evaluating themselves as 'bad' for academic achievement have lower average score of need to belong than students evaluating themselves 'very bad' may be related to the defensive mechanisms that adolescents may have developed about the problems they experience. The fact that the students with perceived academic achievement as 'very bad' ( ̅ =30.40) and those who perceive as 'very good' ( ̅ =30.66) are close to each other can be explained that they are located at both ends of the class average according to the normal distribution curve in both groups [45, 46, 47, 48] .
A significant difference was found in terms of social competence scores with respect to academic achievement in the previous semester. Accordingly, the students whose academic achievement is very low ( ̅ =20.67), have a lower social competence score average than the other academic achievement average scores. Students that perceive themselves average ( ̅ =25.48) and above average ( ̅ =25.20) have higher average scores. This situation may be regarded as a social psychological phenomenon, although it appears to be in conflict with the result that average students' need to belong in the previous finding are high. In the light of sociology and social psychology, the middle class in the theory of social stratification can perceive itself more competently than the lower class while experiencing the need to be accepted by the upper class. 48, 01034 (2018) https://doi.org/10.1051/shsconf/20184801034 ERPA 2018
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According to the sibling numbers, there was a difference in terms of total score of emotion management skills and sub dimension of coping with. In terms of emotion management skills regarding sibling number, it has been found that children without siblings ( ̅ =96.44) have higher score of emotion management than children with 2-3 and 4 siblings. Children with 4 siblings ( ̅ =85.41) have lower scores on emotion management skills than others. The average scores of coping skills of single children was found ( ̅ =13.79) higher than other groups (the average score of children with 2 or more siblings respectively; ( ̅ =12.74; ̅ =12.95; ̅ =11.48; ̅ =12.75). It is considered that this result is consistent with preference of having one child or two children increases with the education level according to population growth data of Turkey [49, 50] . In terms of the literature related to the adolescents, evaluations related to the emotional and social development of the children with siblings are considered together with various factors [51, 52, 53] . Although it is thought that having a sibling may be more positive than being a single child, this feature requires many familial factors to be dealt with together.
A difference was found in emotion management skills according to the marital state of parents. 384 of the participants in the research reported that their parents live together, 36 have divorced, and 11 reported that their parents live separately. Although the family togetherness is expected to make a difference among young people in terms of dynamics of the study, it is considered that this characteristic should be taken into account with other dynamics related to the family [54, 55] .
According to the characteristics of maternal education level, there were differences in acceptance sub dimension of friendship quality scale and average total score of emotional management and its sub dimension and sub dimension of expressing verbally. A significant difference was found in terms of friendship quality scores according to maternal education level. Average score of friendship quality of children's mothers who are illiterate ( ̅ =78, 29) or primary school graduate ( ̅ =83.77) and the total score of emotional management skills of secondary school, high school and university graduates is also considered. Total average score of emotional management skill is lower in those whose mothers are illiterate ( ̅ =86.57) than mothers graduated from high school ( ̅ =94.52) or university ( ̅ =93.93). The psychology literature and a large number of researches emphasize the importance of the individual's qualifications regarding "mother's" characteristics and "motherhood roles and functions" as individuals at every stage of her life. Therefore, the obtained result is consistent with the relevant literature data in terms of maternal education level and friendship quality scale and emotion management skills, and once again emphasizes the importance of this subject [56] .
It has also been found that father's education level differs in terms of emotion management skills and expressing verbally in its sub dimensions. It was found that, in terms of average total score of emotion management skills, children having illiterate father ( ̅ =87.67) differs from primary school graduates ( ̅ =90.47), secondary school graduates ( ̅ =89.26), high school graduates ( ̅ =92.47) and university graduates ( ̅ =94.59). In the average total score of sub dimensions of expressing the scale verbally in children's father that are illiterate ( ̅ =24.67) are higher than other groups (respectively ̅ =22.16; ̅ =22.51; ̅ =23.76; ̅ =24.56) The fact that the ones whose father is illiterate and the ones whose father is university graduate are close in terms of total average score of sub dimensions of expressing themselves verbally makes us think that illiterate individuals need more verbal expression to sustain their daily lives. In addition, whether the patterns of expressing verbally are same among educated individuals are evaluated in terms of emotions management skills total score and it has been revealed that it is significant for fathers to be educated as well as mothers.
According to the results of the relationship analysis, a negative relationship was found between social exclusion and emotion management skills, perceived social competence and SHS Web of Conferences 48, 01034 (2018) https://doi.org/10.1051/shsconf/20184801034 ERPA 2018 friendship quality. A positive relationship was found between emotion management skills and perceived social competence and friendship quality whereas a negative relationship was found between emotions management skills and social exclusion. The increase in social exclusion informs young people in terms of emotion management skills and perceived social competence that they need support, and their friendship qualities do not have supportive qualifications. In other words, when competence related to emotion management skills increase in young people, communication with their peers, positive perception level of their competences and their friendships quality become supportive and enhancing while social exclusion and neglection by peers decrease. The result obtained supports the relevant literature in terms of research subject [57, 58, 59, 60] .
Conclusion and Recommendations
The results of the study have shown that in the process of acquiring a healthy identity; regulation of emotion management skills and peer relationships, and the importance of selfcompetence perception as well as studies related to the subject should be approached multidimensionally. In this context, it is believed that emotion management skills should be regulated in order to support all its dimensions and social exclusion should be evaluated together with "peer victimization", and incentives of extracurricular activities should be increased to improve friendships. In addition, structuring educational institutions' functions to be comprehensive rather than acquiring "academic qualification" in order to include all individuals, children and the youth can contribute to the healthy development of young individuals. It is suggested that all social institutions and organizations for young people should be in cooperation and coordination for the works supporting young individuals and their families in order to raise awareness for the importance of taking preventive and remedial roles.
